4. The schools have v ir l.:ua 1 1 y no key resource people 
to make economic education happen . Here the 
problem is a resource gap the key resource 
people are professional economic": ts spec iali zing in 
economic education but they ai'e almost all 
located in the universities. In recent years the 
universities have organized these economists into 
Centers for Economic Education, withi the mission 
o f combat ing economic illiteracy ~- but there are 
only 115 in the entire nation, most of them in a 
very early stage of development. (More Libout these 
Centers la ter . ) 

V J h at a b o u t h J. g h e r e d u c a t i o r^. ? 

High school graduates are not economically literate. 
On the basis of 12 years of education in grades 1-12, the 
typical college freshman knows little of our economic system. 
Moreover, most students do their best from then on to avoid 
economics courses, v;hich for many students over tiie years 
have developed a reputation of being difficult and dull.. In 
our colleges and universities it is primarily the majors ^" n 
economics and business administration who receive econorn.: 
education. The great bulk of the remaining undergraduci tes 
take no courses in economics and graduate as economic 
illiterates -~ despite the fact that an understanding of 
economics could benefit most of their majors, whether it be 
history; English; sociology; environmental science; engi:;iOr:r ing 
pre-law; human services; criminology, et~c., etc. 

The worst tragedy in most universities is the failure 
of economics to be required of students going into teacher 
tra ining . 

Finally, economic education outside the schools for our 
adult population is equally ignored. 

4 . "T he Way It Should Be": 
Economic Li te racy and Economic Education 

Nov; that v;e have briefly reviewed the facts abou t the 
nationwide problem of economic illiteracy, let's look at 
what's right, "what should be." Of course, what we want for 
our citizens is economic literacy, so that our electorate 
can make wise decisions in this area. 

But what is economic literacy? 

Put simply , it is the ability of our citizens to cope 
effectively v;ith the economic dimensions of public questions 
and v/ith the economic dimensions of their daily lives. 
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liow should oconomic 1 i ;.ijra(.:y bo .. ^liieved? rr ima^-^ : - by 
a stir-and of economic education ruiinii!', r.hroucjh th'- ^^'hool 
and college expor icne^' of. this cour^-Lry's e i. 1 1 .-:en :^ / -^Oni j.sL 
grade on up. 

This process of economic education that I ' mi talk^j^^^^ 
about is true education -~ it does not dictate to stuci^^j-c^ 
v;hat to think it is non - ideolog ica 1 and non -pa^-'t is^^^ _ yt 

is in the finest tradition of scholarly objectivity. 

But at the same tune it does provide students th^ basic 
economic knowledge to think effectively for thems^ive^ about 
economic problems, to make wise decisions based upon ^ound 
values, and to apply these decisions so that they can f^jncticn 
effectively m the ecoruemic areas of their society anc] theii* 
own 1 1 ves . 

For example, as Frank Adams, a close associate oi: j^.ine 
who is sitting on this platformi wH. th me today put it: 
"...Every citizen miciht h.ave eno . .h economic education 
challenge those in government who introduce bills caH^j^g 
for the expenditure of the citizen's dollar to cl^^i^ly 
delineate the costs of those bills in economic tei^i^s that 
any citizen can understand. One benefit of econoniic Q^ucation 
might be that citizens w^ould insist upon a 'truth fn Spending 
lav/' similar to the 'truth in lending law,' in which ^verv 
bill that requested the expenditure of a major suf^ of money 
might have to include a simple statement of the cost Of that 
bill in terms of the number of dollars it would add to ^^^3 
tax burden of an average family of four, and for h^^^ ^c\ny 
years. As it stands, the average citizen votes blindl^^ 
terms of the economic '^■''^ects of his suffrage." 

Fcononiic cduf/atiox is not desicjneci to make tochni^^^i 
economists out of ^t.aients. Wh.at it does do is contin^ 
ually to bring in the relevant ecnrioiviLC ccmiponent in ':x\i 
parts o i: che school cunriculam. 

It has definitely /:een establishr^d that even ^l^-'''^ont£iry 
school students can achieve effective under standir^g ^t their 
level of the economic aspects of their experienced and ^heir 
societies. They can understand in the 1st grade that t:heir 
parents may leave the home eachi day to work because th^ 
principle of specialization of production demands thiS; that 
schools and other public services are paid for by taxe^. 
that people are required to do useful wx-rk to earn ^^^^i^e; 
a nd so on , 



Tlie whole point: is t.h.it ocononiic liLoracy achiovod 
tlirouqh this kj.nd of oconomic education will enable st:udt::nt::; 
to [fulfill with responsibility and effectiveness their 
future roles: 

• ^ it:ize ns . vot ers , and office- holders in thu:ir 

cORununity, state, and nation, where they will be 
required to take positions on issues and problems 
involv inq economics such as taxes ; school bonds ; 
inflation; unemployment; energy and conservation 
of resources; qovernment spendincj ; cit\' planning; 
etc. 

' • individual household e^ys , consume r s , i n \' < ? s t o r s , 

savers , and borrowers , where the>''~w^Tri hcTve" To 
make effective decisions in the utilization of 
their personal resources and incor/es; and 

Afi worker^, m.anager s , or professional people , 
required to make competent decisions , ha\7.inc:[ to do 
wi th their jobs . 

• What .^las Been Done About Economic 1 1 1 i t e r a c y 
an d Economic Education in the Pas"t?" 

Many organizations have been involved in tiie front lin(-i 
batcle against economic illiteracy. Among the not-for- 
profit, non-partisan organizations, the most important has 
been the national Joint Council on Economic Education and 
its affiliated State Councils in nearly every state. Also 
involved have been a variety of organizations such as indi- 
vidual businesses and labor unions; the United States and 
local Chambers of Commerce; national and state Business 
Roundtables, and, most recently, the National Advertising 
Council . 

What can v;e say about the effectiveness of the battle 
against eco:-:o:. a illiteracy? What would be a fair critique 
of the very d- o i.cated effort to date? 

Economic illiteracy still is wiaespread. It is obvious 
that national and state efforts haven't been anywh.ere near 
enough to solve the problem. 

An all-out coordinated , ccmpr ehei'. s i-^^e , fully integrated 
effort has yet to be achieved. 

Specifically , the economic education ef f ort has suf f ered 
from three basic difficulties. The first is Fragmentation; 
economic education programs have not been comprehensive 
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fully inteqratcLi - ''^'^i" ^^xaini-l.^, .ih:i'.;.M, .ill w-.m"!: in 

oconoinic education iia-^ boon fuauiaui '.^u lAw soiiooLn, wliil.e 
littlo a t L';ai lo ' ' [1 iiaa p.; id l ii^' a a la/ • aa^ i t .i o :"■ (and 

espocially to tiioao ^^tudonts m i:^ nioia-a; - loan n ia'iq procjrams) , 
and to our adult [;o[a.i] a t uni , i.a., '.aiij J.oy^ ^^a-; of bu^^inuas nnd 
qoverninont agoncius, oainaunK-a- i; ,.)ups , etc. And o\a:ai th.:^ 
offort to brinq economic odacat.Lon to ah- aoliools suffers 
fron f raqinon ta t ion . La sona.. atat--.a;, ore; a is :'ocuaoa at tb-.:' 
school district l-a/al, our. iqnoraa-: the- State Doau'ir tmon t of 
Education. In sonr.; stat.^a, tao >aaphasia is on ui-sorvico 
trainina tor toachara, vaiib^ :dio LkK-'A: , au_i rrar'-riaia arc 
n o g 1 c t c d . 

In alia(3st ovary ataro, va ■ r.-^--: furtiua: t raqrnc n t a t ion as 
individual o raan i. za t lona aucii -:a bin-; i n^ aa^- ■ a , labor, and noat 
recently, tiie Advert .i.a .iaiq Cc:)uncil, [a.irsutj th^.-ir seoarate 
vaays. 

Thus, whi.l.:- tiiere ar.;; nany, many La-ajrMl^>nt materials 
tiiose developed tor the Adv^or o iaai.nci Council's recent campaign 
are q o c d e :■: a lap 1 u- ma i \ y o i t i a. s t.- : ii u l.^ rials a r e n e v ea r put 
to eL:ajcti\'e use. IChat .is lackiaa -- ana tlMS is the second, 
and chiet, problem is a co^np r eiiens i ve , integrated deliver\' 

system /.nci this is v;har ^he Califoraia State bn .i. ver s 1 1\' 

program o:. rers: a riaiaas o\: aettiao"; r::a t.c r .i a 1 s to trie s!:udeats 
to tiiose ento;' a'.; r:-.":aca i^aa ::rajnina, anri \.o the public. 

The thira problem in tr:e ■aconomic -scacauaLon 
erfort may ue called the Pilot i-rogram: Syndrome ."Limited 
pilot programs are enthusiastically beg'un but fev/ laave been 
carried .forward to attain tb.e com.r.rrqic'ns .i ve , statewide scope 
1 e n \' i s 1 o n as n e c e s s a r \' . 

So, while commendable progress lias been miade an economic 
education, we must move ahead to ovt-rcomo the problems I 
just described. Most of ail, v;e need a delivery system that 
v; ill b r i n cj e x i s 1 1 r, cj g o o d m a t e r i. .:\ 1 s t o :s t a d e n. t .a a n d to th e 

publ LC . 

In each state the besa potent ral for solving tiie probl -m 
of the delivery system has been, and remains, the in.dividu.;. 
Center for Economic Education on a university campus, with 
its cadre of specially trained professional economic educator: 

n . I^he CSb C Pr oposal for _ a Ne v/ Jg i-'ae n s i o n 
L n E c o no m i c ElI u c a t i o n 

T h 1 s n e v/ d e v c' 1 o p m. e n t I am p r o p o s i n g to y o u t o d y d i d 
not s p r .1 n q up f u 1 1 -bio wn 1 a s r w c e 1: , o r .1 ...i s t \ a.e i r . It is a n^ 
idea we have been carefully nurturing for aluiost 10 vcars. 



iLioa \';iio:;'j tiin-..^/ in my '-W'iiMi. in^ Ii<ts iVMiir'. 

Back in I Oh 7; L y L'oj-^ust ^l: l;:.; t;lu: C.i 1 .i. Co nii. a ! ^ j f. r i i tM : r. ; 
t:haL Economic i'iducaLion Con(;.(.M-s bt ■ a u L. ho r i. i fc.^r k.w\c\\ at" 
the campuses o I. lM"io Cal.iifornia S t:*.; Dn.i \/orsi t:v aaiJ Col. I'aav- 
My idea, oven at that early timO; war; l^^ic tor iilie fi.r:^t 
time a major system or ni.qlier educat Lc^ i ;;ou.ld, thirouah a 
niul ti~campus ap|.)roach/ brrnt.j a coord irui '."od proqram to an 
entire state. liowever, tlr..^ Leq r i:.; L a t: in\} crathori::ed oniy t'.vo 
Centers v;itii no promise ol: more, a those with minimum 
m.anning one half-time position each at San Jos(.^ St.O ^.^ 

University and California Stsit:- bp. iv-? - s '.. ty , F'ullerton, 
Since 1967 our efforts to ca in state-funded Centers on Oi:he. 
campuses have been unsu'scess f u 1 , S t i i_ 1 , throuah the \xelunt. 
efforts of individual economists on th.e campuses, Centers 
have been established on 12 oth-ar campuses ~~ bringing our 
•^otal to 14, although thc^ addieiona] 12 Centers have even 
less capability than do tiic tv/o estabxished at Fullerton anc 
S.in Jose. Nevertheless, they const iti\ to a nucleus and 
r;ramev7or i'_ for the expanded fjrooram. [ am recommend i no . 

Since 196 7, this nctv/ori: of undermanned, largely volunt 
1 'enters for Economic Eduation, with additional support from 
the comi.iuni ty-based , non-partisan California Council for 
Economic Education and other organizations, has fought in a 
David and Goliath struggle to solve this problem. And in 
the process they established my faith in their potential, 
and their knov;~hov; to do the job. 

In 1975 I convened a special faculty Task P'orce on 
Economic Education, charging it with recommending the 
policies and programs The California State University and 
Colleges needed to do the job 'n California. I can report 
to you today that the Task Force has completed its work and 
has submitted a report that confirms my optimism about the 
possibility of a bold new dimension in economlL. education in 
our state. 

The report recommends that The Cal i f ornia State Ur. i ^/ers 
and Colleges utilize its total organization and resources 
19 cam.puses, 311,000 students, 15,500 faculty ~- to develop 
and improve basic economiic knov/ledcie in California, m four 
areas : 

1. Among .its ov;n undergraduates, 

2, Among future teachers enrolled in .its teach-.o-; 
education program (approximately 8-000 per y-'a^; 
ovci the past seven years); 



/\IU( Mu i c.\ 1 1. i i ( M" n ! . I Pi 1 h I u ' 
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Economic Educ:it.ioii on the c:anipusos b<-' i. lu:]' eased i'rorn L4 t:o 

19 — one per eampus and t:h:it all Centers hi^ at least 

minimally manned so thae they might tunction as the basie 

instrument to implement the total proqram, with advice an«l 

support from community-based qroups, especially thc^ C\.il,i torn 
Council for Econc^mic Ediiea t .ion and th,e ndus t ry /'liduea icai 
C u n c i ]- of C a 1 i f o r n i ei . 

What does a Cento r do ? 1 1 s h o ii 1 d eons i s t u s u 1 1 y i. 
one full- time and one ha 1 f - 1 ime pe r so n , with r.orne e 1 e r i o a 1 
help. The people involved are professional economists. 
They spend some of their time working with faculty to per sua 
them to include economic educcition in their various disci- 
plines. At Fullerton, for example, the Department of Speech 
and Conmamicat ion has included ek:onomic education as on^ of 
its graduation requirements. Looking to the future, a 
similar or expanded program is c-Mivisioned for the Dram.a 
Department. In that case, for example, economic educacioi^. 
could provide budding playwrights and producers with th'j 
principles underlying the marketing of their wares in the 
environment of their industry. By tying economic educ.. Lon 
to the student's main interv.'st, it can be taught most effec- 
tively. Persuading various subjecr disciplines to accept 
economic education as an integral part of major requirements 
is a large part of the staff's job, and it takes professors 
to do it. 



Other responsibilities of the Center staff involve work 
with local school districts in grades I\-12, w^ork with the 
State Curriculum Commission in evaluating textbooks (much 
good has already been done in this area), w^ork with teacher 
education, both on campus and in in-service training program 
and v^or]-: w^ith the public at large. 

Our existing centers, most of which, as mentioned, are 
staffed voluntarily by faculty who are deeply intrested in 
economic education , are doing gc^^d and ef fee five work . But 
much , much more needs to be done if the larger problem of 
economic illiteracy is to be solved. 

What this Task Force report recommends, therefore, is 
that California utilize the resources and the potential of 
this largest system of senior hiigher education m the nation 
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i^^iature as;:ir:.| tii.i': i u:^d lor llic c.,"..' n t r \,c pircjvui- 

.,13 [jart o t" 'r\\c Ca L m'-;) r n i .1 S^:at:^.: Uni Vf.aa; .i. t y aad (:uiicqos' 
Operatinq Buduv^t. I rif.i:..o very much tiiat .mioumIi j oa l s 1 a to r 
v/.i. 11 seo in thus ;.a:c)po^^il a cos t-c^ T t^ca t i - way lo devdop 
oconon;ic literacy vaitiim the State of Ca .1. i fo rn i. a . The ftia 
\ve are request: iaic ::i;^e prouor t ioir.Ue"^ L y snail. .;oinpared v;ith 

'the itj.sh rotce R-r.^ort r^a.aac] a i. z-e a tiiat: atatc) fuia:l 

v;ill take time to achieve, ar-id r ecoiniacMid s that interim 
fundinq be soucjht immediately from the private sector. In 
this r',:}qard, 1 would hope that the community-based Calj. for 
Council for Economic Education and the California Industry 
Education Coinncil., alonci v/i.th. t]-^>e Californ.L.a Basincr^s 
Round table, v;euld cooperate v;ith us. 

Beyond these steps related directly to funding, ' am 
asking m\' staff to take immediate steps to form.alize our 
commitmon : to the concept of economic educaL^on 'thin Th.e 
California State university and Colleqcs. I am ..skinq rJr:i 
they make econom.ic education v/ithin our system a hiqh- 
priority, identifiable "project," just as v/e made the atta- 
on grade inflation and poor writmq skills .identifiable' 
projC'Cts durinq tiie past 'a';o years. 



decisions. To realize this idea ruiiy in the area of econc\e-ics, 
\<C: must conmi L The ColifOL'nj-a St^;Le Lhi i ■/^•i' s j. t y and CoIieUeS 
to a proqran ot economic education. 

As a to:- supper ted syeteni or pul.^i ic hiqher education, 
v;e already have been givo!^ ..^ niission or service to our 
coramunity ar.d '-ur schools. The need for adequate econoniic 
educa t ion ex i l s i n ere i c pr opo r t ions i n our commui: i ty . 
The public school cysteni ner^ds .it - and sinipiy can't ckc: \v 
v; i t ho u t our h e 1 p . 

Person.: Lly, I have been on r a cord th.at i beli-O"/- a 
system of public liL-f'^er educauion, su up or red by public 
taxes, has nn oblig.;,ion to assist and improve the society 
that created it by qraduauing citizens and future leaders 
• •.• . o c an ma k e the \< i s e o n oiri i c d e c i "ions r ^a ci u i r e d to m a 1 n t ..i n 
..:nd improve not only our society baa .ilso the contemporary' 
economic system that sustains it. 

1 am corr/iiiced that la i.s tciair'.'iy pc^ssibl^.' ao cio t'~is 
within the established canons of .icadem: :^ frecMiom and sc...ia:Vl-y 
objectivity at the university i'-O'-]. , And, of course, it: 
must be done in thaa way. 

If our program succeeds, ana it :ias I riope it 

v;ill ha" -a — a cat:- lytic effect m start ing similar program>} 
across vk^ country, so that the many good existing m^ate rials 
can be ;.^cilizod throuah th.e establishment of ef fee Live 
delivery systems, ^--^ sort our system, can orovid^. , the: 

v;e v'iil have made a major step forward tov::irc the sohorlca: 
of thu problem of c-ccnomic illiteracy. 

And a'cybe v;e v;ill have avide :t ii: a ima to pr-vent tii-a 
un thinning destruction of an econor-ic s\'stom wiiich has 
orovided a better sr::indara of ii'.' aa for more oeool-j ta^in 
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